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Introduction
Due to the essential need to promote the learning abilities and outcomes for students with disabilities, there has been a need to develop student-friendly programs and practices for teachers focused on addressing these students' unique and complex needs of these students (Ainscow, 2004). Cumulatively, these programs and procedures for the teachers are referred to as High-Leverage Practices (HLPs). HLPs form the necessary foundation for the teacher-based teaching curriculum for special education practice (Leko et al., 2015). Observably, HLPs are the essential dimensions of instruction used by special education teachers to leverage the learning abilities of disabled students across all the content areas. 
In essence, these are generally a set of practices that support learning with clarity and precision for teachers in the special education programs. Usually, HLP programs can be applied in special education programs and in situations where students need to learn critical and essential content. However, it is mostly used as a leverage practice in special education programs to support students' emotional and social development. It is important to note that HLPs are categorized into four main practice techniques that special education teachers need to enact to integrate the unique ways oarning ilearning methodsm settings. These include; collaboration, assessment, social, emotional, and behavioral practices, and instruction. 
Ball & Forzani (2011) observed that the application of High-Leverage Practices in special education programs substantially improved teacher preparation to handle students with disabilities struggling to succeed in school. Similarly, the practices registered positive results in providing the necessary foundations guiding special education teachers. 
For instance, with HLPs, teachers and special instructors can identify their students' particular needs, consequently engaging them in systemic instruction until they demonstrate the ability to learn (until they are leveraged) (Ainscow, 2004).
Implications
Due to the need to leverage all students' performance and behavior, including those with disabilities, teachers have continued to engage in various instructional strategies to ensure students' activity and engagement in the classroom (Guthrie & Cox, 2001). This current paper highlights the use of special education teachers' strategies to enhance student engagement in school, which has been identified as a critical measure to ensure student academic success. Even though this technique is crucial to academic success, it presents pertinent linguistic and cultural issues special education teachers need to address while implementing this strategy. For instance, to promote engagement, the teachers must know about their students' academic backgrounds and cultural backgrounds. 
Similarly, the teachers also have to navigate through linguistics and the increased diversity in their classrooms. With an annual increase of 6 %, the number of racially diverse students has increased over the past years (OECD, 2013). Thus, teachers need to develop and promote language goals and skills for their students, especially when applying peer tutoring to enhance student engagement in class. Also, some of the strategies of improving engagement, such as collaboration among peers, are fostered on a face to face interaction, which arguably requires teachers to consider age when selecting the members of each collaborative group. In conclusion, teachers may experience difficulties digging deeper into their students' cultural backgrounds as required by this strategy. 
Challenges
Enhancing student engagement in school requires strategies that promote active student participation and engagement in school. Some of these strategies include; assessment, enhancing collaboration, building a positive student-teacher relationship, and close monitoring and provision of feedback. However, despite the success attached to these strategies, it is crucial to understand that special education teachers implementing these strategies experience various challenges and obstacles. Firstly, the method may not work well in circumstances where students may be lacking necessary collaborative skills, which is critical in ensuring open engagement between the students (Strati et al., 2017). At times, emotionally challenged students may feel shy to cooperate with the other students in the classroom. 
Moreover, as observed by Baron (2003), some classroom settings may register low-quality coordination, where group members fail to pay complete attention to the opinions of others and behavior exhibited by others. Besides, this study also observed that some students willfully interrupted the others without any valid justification. It is noted that some students' inappropriate behaviors would significantly inhibit the implementation of this strategy (collaborative peer engagement) from enhancing student engagement in class. Additionally, disabled students wishing to get help from these collaborative groups may also fail to formulate significant requests for support; this significantly lowers the quality of these groups' resulting engagement from these groups (Popov et al., 2012).
Like their students, special education teachers may also experience challenges implementing this class strategy to enhance class engagement. For instance, teachers experience difficulties and are challenged in implementing close monitoring of the student's performance (Gillies & Boyle, 2010). 
In special education programs, teachers have experienced difficulties assessing and providing immediate feedback to the students due to uncertainty and ambiguity regarding assessing and how to assess. Similarly, teachers may lack assessment tools to measure group performance, resulting in disappointments among them. In conclusion, to ensure proper assessment and provision of immediate feedback to the students, teachers experience a challenge since they have to work long hours to cover the necessary content areas and provide complete grades for each day (Strati et al., 2017).
Effectiveness
To ensure active student participation in classroom activities and efficient engagement, teachers apply various instructional strategies to ensure active student engagement and subsequent academic success. Teachers can build positive student-teacher relationships; it is believed that this fosters positive connections between the students and their teachers (Hernandez, 2012). Observably, these positive connections significantly influence students' behaviors; for instance, t is argued that students reporting higher levels of engagement in school are less likely to engage in antisocial activities while in school. Similarly, they are also less likely to drop out of school. In essence, teachers can determine the effectiveness of this strategy. 
It is observed that engagement (cooperative or peer-assisted) plays a significant role in establishing and maintaining interpersonal relationships besides achieving academic success. Students are provided with the necessary scaffold to participate and externalize their positive skills, emulated by the others (Reeve et al., 2004). In a sense, teachers can again evaluate the performance of these collaborative groups to determine how effective this strategy is and then offer positive, meaningful feedback regarding their performance. 
Virtually, teachers and instructors can monitor student engagement in their classroom settings to know whether this HLP strategy is working and offer constructive feedback that sustains its performance as per their evaluation.  In conclusion, teachers can evaluate their students' understanding and behavior to determine if this strategy is adding value or not (Webb, 2009). 
Conclusion
Engagement represents an essential construct for both teachers and students. It is noted that highly engaged students exhibit positive feelings about learning since they are motivated to learn. This paper has discussed HLP18, which involves using various strategies by teachers to promote student-classroom engagement. As discussed, this strategy requires teachers to formulate strategies that foster a positive engagement with the students to motivate them to learn. To implement this strategy, it is essential to note that teachers must know their students' academic and cultural backgrounds to connect this to their students' experience at school. Also, digging deeper into the student's lives would make them believe that someone cares for them (The IRIS Center, 2004a). 
Moreover, to increase class engagement, teachers can also apply teacher-led strategies such as peer-assisted learning and then offer immediate and positive feedback to the students at the end of each learning session. Believably, this motivates the reluctant learners in the class. Evidence drawn from past research indicates that engagement helps students in enhancing their behavioral and academic features. Engaged students are less likely to engage in any kind of trouble in and out of school. Above all, the engagement provides them with the opportunity to try out their new skills and enhances their interdependence. In conclusion, teachers are therefore required to closely monitor the progress made by their students and provide them with meaningful and encouraging immediate feedback upon the completion of a task or exhibited positive behavior. 
Understanding that students with disabilities usually struggle a lot both academically and behaviorally. It is inherently not a good idea to assume their struggles, which would eventually lead to school frustrations. For this reason, teachers need to be more engaging to monitor their progress constantly and give them meaningful feedback on the same (Weyns et al., 2018). I would recommend the application and implementation of this strategy considering numerous positives save for the few limitations. Engagement strategies allow students to share and contribute essential skills across all the facets of learning. Similarly, efficient student-teacher engagement, I believe, would ensure motivation and success in school-related activities. 
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